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Note: Theree are similarities and differencess between the P.R.O.M.P.T. straategy (see additio
ional PROMPT hhandout) to addrress off
task and diisruptive behaviior and the techhniques we use at each stage for students w
with histories of explosive, destrructive,
potentially harmful
h
behavioors toward self and other. Sim
milarities betweeen this processs and P.R.O.M.P.T. are found in the
description below.
b
We do noot, however, proompt the studentt (second to the llast correction inn P.R.O.M.P.T.) to continue to fa
face the
trigger and comply with a direction
d
in spitee of the emotionnal behavior if thhey are at the aagitation throughh De-escalation stages
described below. Rather, otther techniques described
d
below
w should be usedd.

1.) Calm Phase: Everyy explosive sttudent goes frrom calm to nnot calm. Thee calm phase is characterizzed by
approppriate, cooperaative behavior and responsivveness to staffff directions. M
Maintaining thiss phase for stuudents
who are
a explosive iss a high priorityy and it provides an opportu nity for teachinng strategies that will promotte and
maintaain appropriatee student behaavior and a lonnger calm phasse. During thiss stage there aare several praactices
that caan be implemeented in order to prevent thee occurrence oof an explosivee episode that will result in a crisis
incidennt at school. Thhe aim is to teaach, precorrectt, motivate, andd enhance self--regulation.
a. Teeaching replaccements behavviors and emootion regulationn skills (relaxaation, distractioon, positive seelf-talk,
mindfulness,
m
andd self-soothingg)
b. Precorrection (i.e., errorless learning) remindd the student off potential trigggers and the replacement behhaviors
annd emotional regulation skillss that can be used.
u
Considerr SUDS (subjecctive units of ddiscomfort scaling) or
“T
The incredible 5 point scale” to identify triggeers
c. Sampling the reeinforcer: this innvolves energizzing the studennt’s motivation to manage theemselves in thhe face
off triggers in orrder to gain latter reinforcemeent. Sampling the reinforce has been shoown to increase selfreegulation and inncrease the proobability the stuudent will not bbecome agitateed in the face oof the trigger(s).
d. Relationship
R
straategies that either focus on establishing, maaintaining, or reestoring the rellationship
e. Know what situaations the studdent does find stressful and use that inform
mation to assess when the sstudent
may
m be able to confront
c
the triggger and whenn it may be uns uccessful or unnsuccessful without supports.
f. Within
W
the PRO
OMPT STRATE
EGY, use PRO
OXIMITY CON
NTROL—movee around the rroom but be ssure to
sppend a few secconds in a frienndly manner neear the student
2.) Triggeer Phase: Trigggers are anteecedent eventts representingg certain situaations, people, interactions, and/or
directivves/requests thhat provoke the agitation andd potentially leaad to more expplosive behavioor if certain praactices
are noot implementedd. Pathway chaarting is particuularly useful to develop to vissualize paths aand strategies to use
at this phase and ideentify replacem
ment behaviors to teach in thee previous phaase which can tthen be cued ffor use
as the student faces the trigger in this phase.
a. Remove
R
or reduuce contact withh triggers
b. Use Time Away strategy (www
w.pent.ca.gov) or other self-s elected removaal to access tim
me to self-soothhe or
avvoid contact with the trigger
c. Prompt the student to use the replacement behaviors that hhave been taugght, modeled, aand rehearsed
duuring the calm stage.
d. Reinforce
R
the student for exhibbiting the replaccement behaviiors.
e. Within
W
the PROM
MPT STRATEG
GY, use REDIR
RECTIION andd ON GOING M
MONITORING
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3.) Agitation: The agitation stage marks the point at which the trigger has provoked an emotional reaction and the
previous strategies are insufficient to avoid potential further escalation. The aim here is not to set firm limits and
enforce them as the explosive student will likely escalate to a point that is highly disruptive, dangerous, and/or
destructive.
a. Collaborative Problem-Solving (CPS) is the methodology to effectively communicate with an agitated
explosive student to generate mutually agreed upon solutions so the student does not feel the need to
escalate.
i. CPS involves three sequential steps: 1. Empathy statement (validation, acceptance, and understanding
of the students feeling, motive, or reason); 2. Sharing the adult perspective; and 3. Negotiating or
collaborating with the student to generate and enact a solution the student finds acceptable.
ii. In the PROMPT strategy, use a PROMPT not to sustain contact with the trigger, but rather a prompt to
use the solution the student finds acceptable that you have predetermined for this student in this
situation or are determining now.
4.) Acceleration: Students in this phase continue to escalate their behavior and are unwilling to communicate with
the adult who is using CPS. They question, argue, and engage in confrontational interactions; they are defiant of
teacher communication. The aim here is to set-up places where the student can go in order to engage in a
preferred activity and potentially use emotion regulation strategies. Use non-verbal empathy messages, and do
not engage in reasoning, cajoling or other interactions that will further escalate. Wait. Step away. Do not put fuel
on the fire by explaining, demanding, warning and other corrective procedures. Consider gesturing toward a
personalized spot in the room the student feels allow him to calm down in an inviting, non-demanding manner.
5.) Peak: At this point, the student has reached full escalation and there is potential for highly disruptive, dangerous,
or destructive behavior if the situation is not handled appropriately. It is imperative that staff have a protocol in
place.
a. It is imperative that the adults regulate their own behavior by using calm voice tone, decreasing the amount
of words spoken, leaving spaces between words, and decrease voice volume. Making sure the student does
not feel like he is being overwhelmed by the adults and forced to do something. Focus on controlling staff
behavior, demonstrating compassion and tolerance to the student.
b. When necessary intrusive short-term interventions, such as removing either the student who is acting out or
the other students from the classroom; crisis intervention and prevention techniques (CPI. PROACT, etc.),
calling the student’s parents, contacting the police, etc. may occur. Remember that restraint can only be
used when there is imminent danger to the student or others.
6.) De-escalation: Once the behavior has left the Peak stage and calm is gradually returning to the student, use of
techniques to restore relationships and assure the student that escalation is nearing an end can be used. In
general do not add too much conversation yet. “Pretty soon you will be calm again and we can fix the problem,
Jared. Can I get you a drink of water?” “Would you like to cool down further in our Coping Corner for a few
minutes, etc.?”
7.) Recovery: At the recovered stage, the student is often more compliant that in the initial calm stage. Here is
where restoring relationship is critical, and rational problem solving dialogues can be helpful for both staff and
student to understand why the explosion continued. Forms such as “Thinking about My Inappropriate Behavior”
can be used to debrief and restore relationships prior to reentry into tasks and performance requirements.
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